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ADDENDUM
To Chapter 1, Section 3

The purpose of the research was to ascertain the implications for teacher education of
Rudolf Steiner’s educational philosophy. The thesis was not approached from a
specific theoretical perspective but rather from an eclectic mix of approaches that
seemed to be useful and relevant to the set purpose.

Although I did not consider it necessary to follow a particular research theory or
procedure very closely, I was able to explicate the educational aims and methods
expounded by Steiner’s writings and lectures and used this as a basis of critical
comparative analysis of what appears to be done in teacher training courses, based on
formal curriculum statements.

By means of questionnaire and interviews I tried to (a) find out how much of Steiner’s
educational theory and programme is followed, and (b) whether the differences
discovered resulted from changed social and educational circumstances.

This approach and method seemed adequate to satisfy the purpose of the research.

ERRATA

Page 120 Line 8: insert ‘these’ after ‘such as’.

Page 181 Line 8: delete italics in ‘in Kiel’

Page 191 Line 10: should be °...attend the Seminar’

Page 194 Line 5: should be ‘...attending the Seminar’

Page 206 Lines 17-18: delete italics for ‘Toronto’ and ‘Los Angeles’
Page 207 Line 15: change ‘paper’ to ‘section’

Page 212 Line 3: delete italics

Page 269 fn 10: change ‘Victoria’ to ‘Geelong’ and ‘Kennis’ to ‘Kemmis’
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by

Alduino Mazzone

ABSTRACT

This study is a critical analysis of Waldorf teacher education in Australia. Beginning
with an exposition of the central tenets of Rudolf Steiner's philosophy and educational
theory, and his lectures to teachers, the author identifies what he sees as the
requirements and characteristics of an ideal Waldorf teacher education program. The
study next investigates the development of Waldorf teacher education provision in
Australia, and surveys a wide cross-section of teachers and teacher educators in
Australian Waldorf schools, to ascertain the type of preparation they received or have
contributed to, and elicit their views as to its strengths and weaknesses. These findings
are then critically analysed, making comparisons with Waldorf teacher education
programs in other countries. The feasibility and implications of including a Waldorf
course in a main-stream teacher education Faculty in Australian universities are
discussed, in relation to current prevailing government policies regarding schooling
and the values and emphases which these impose upon state university courses. The
study concludes with proposals for change and improvement in Waldorf teacher
education provision in Australia to make Waldorf teachers better prepared to educate
Australian children for the 21st century, still in keeping with the essential values of
Steiner education.
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FOREWORD

Anthroposophy, the Waldorf Teacher and Subjectivity

The present writer is an active member of the Anthroposophical Society in Australia,
and regards Rudolf Steiner’s works as a key source of wisdom and insight in his life.
However Waldorf schools have never sought to indoctrinate their students into
Anthroposophy: the majority of parents are not adherents of Anthroposophy, and
teachers are not required to be. Like the contemporary Catholic schools of Australia,
Waldorf schools do not restrict their staff to Anthroposophists, but expect all teachers to
be ‘in sympathy with the aims and values’ of Steiner-Waldorf education. It is quite
possible to accept Steiner’s ideas on the nature of humanity and on child development,
and the broad elements of the curriculum he designed, as the foundation for a type of
schooling, without necessarily assenting to every aspect of Steiner’s philosophy.

Likewise it is possible to examine the requirements, and current provision, of
Steiner-Waldorf teacher education, from a critical standpoint which makes use of the
insights of a practitioner, while not requiring the reader to be a ‘true believer’. Indeed, it
is one of the aims of the writer to make this study interesting and valuable to educators
beyond the confines of the Waldorf education movement.
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